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Part 1: Introducing the concept of narrative structure

In this resource, | introduce the concept of narrative structure, with our model
text The Way Back Home, by Oliver Jeffers. My beautiful Year 4 class consists of
students mostly from EAL/D backgrounds and several newly arrived students.
I’ll show you some of the tasks we did.

The drama strategies I’d like to share in this article are:
- Thinking Clay

- Conscience Alley

Context

In Science, we were learning about space, and in English, we were starting on
narratives. In order for students to draw on their already built field knowledge
on space, their narratives were going to be set outside of Earth. To introduce the
concept of narrative structure, our model text was The Way Back Home, by
Oliver Jeffers.



First, | needed to make the learning expectations clear for students using:

e WALT (What Are we Learning To)
e WALF (What Are we Learning For)
e TMB (This Matters Because)

So, for this learning sequence it looked like this.
WALT (What Are we Learning To)

Analyse how characters change across a text (orientation, complication and
resolution) to help me plan for my own narrative.

WALF (What Are we Learning For)

| can infer what the character is thinking and feeling in the orientation of the
story.

| can share the thoughts and feelings of the character with my partner and
create a sculpture to show these thoughts and feelings.

| can independently write some thoughts and feelings the character might be
having in the moment.

TMB (This Matters Because)

Character development is important to engage the reader.

Lesson sequence

Students have already read and are familiar with the text, The Way Back Home,
by Oliver Jeffers.

1. Model the ‘thinking clay’ strategy (also known as sculpting)

| always model the drama strategy before asking students to do it. This allows
them to better understand what to do and hence be more likely to take risks in
their own drama. In this case | modelled what the ‘thinking clay’ strategy was
with my support teacher, but I’'m often alone with the students and so use a
student to help me model the process.



2. Explain the event in this book where the students will use
the ‘thinking clay’ strategy

Show the page where boy discovers a plane in cupboard.

In pairs, students choose one person to be the sculptor, and the other to be
clay.

Without touching their partner, the sculptor explains how they want the clay to
be positioned (eg put one hand on your face, turn your body to the left, open
your eyes wider etc)

The sculptor then thinks of one sentence to sum up what the boy is
thinking/feeling in the moment.

Students take photos of their sculpture on an iPad and record their aligning
thought with the photo (type or record their voice).

3. Share sculptures

In the past, we have created a ‘museum’ of all the sculptures, and students take
turns walking around the room and admiring the work. In this lesson however,
we shared in a circle, as | wanted the students to pay attention to the verbalised
thoughts provided by the sculptors. As the students share, | recorded some of
the thoughts on the whiteboard.

In this scenario, most students said that the boy was excited for all the
adventures he could have with his new-found plane. However, | wanted to push
their thinking further than this, to subsequently understand his dilemmas and
hence the complication in the story.

4. Conscience alley

Using the drama strategy of conscience alley, the aim was to think more
carefully about whether the boy should get into the plane and fly away. As such
it encourages much deeper thinking from the students about the tension and
complication of the story.

Split the class in half and arrange them in two lines facing each other. Pick one
student to be the character from the story. One side of the line is affirmative.
They will express sentiments to convince him to go flying. The students on the



other line represent the negative. That is, they express sentiments to convince
him not to go flying.

How to construct conscience alley. In the photo below, we have deleted the faces for anonymity, but as a
picture tells a thousand words, we hope this edited picture will help you understand how to construct

conscience alley.

—

If you don’t die

from crashing,

you’ll die from
you Mum!

You'll never get this
chance again! Kids
never get to go to
the moon, but you

can!

It never ceases to amaze me how creative some of their ideas can be.
In the end, our ‘boy’ chose not to take the plane out. He wanted to stay safe.

Some of the responses:
“Take it flying! You might never get another chance to fly a plane!”

“You can’t go. Think how sad your parents would be if you crashed
and never came back!”

“Your mum wouldn’t have left a plane there if it wasn’t safe for you! Take it
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out!

“It looks like an old plane, you probably can’t find the right type of petrol to
make it fly anyway!"




5. Writing

Students record the character’s thoughts and feelings in a template provided.

The work samples below belong to students who have arrived in Australia in the last 18 months.

The boy hes Just discavered a plane in s cupboard.
WALF: Write to describe what he . thinking and feeling in this moment,
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“The boy felt surprised when he saw the aeroplane. He
was shocked and can it work? This plane is old it's not
new, | must chuck it away.”
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WALF: Write fo describe what he is thinking and feeling in this moment.

“l am excited to test if this aeroplane is flying. This will be

o Uigid fun.”
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W boy has jusy discovered a plane in his sspboard,
WALF: Write 10 describe what he is Thinking and feeling in this moment.

“This is huge and the cupboard is small. How did it fit?
1 think I going to fly this thing. | so excited.”
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6. Where to next?

In class we repeated this activity to explore moments in the complication and
the resolution of this book. Students then planned their own narratives, based
on their understanding of how the character has evolved throughout the model
text.
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